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Language Mindset and Language Learning Motivation

EXE
Wang Chih-Hung

i E: X (mindset) &R ADweck (2012) FIEMNEREHEik, =
[5) g w5 77 A K ALV Bl F R A AT AANAEA8 B 6 T30 T 2T T RIAR 69 R A A RF 6 R o
Burnette 5 A (2013) FTEEASM P LA SHEXARBAFRL. BfFR-FRFAMNEF
SIRHREA EZHa o BEMAFFE T SHEXEFEMBAF I NN, oidTF
3, MAE—RBEIH AN, EFF D5 LB FREET LI EEIAERIYE
BA B RF TR Ant T3 ST A Fr¥vh. &3 wH X (language mindset) A HiEF 5
FA B RBEX 55 AKX (Henry, 2015) , {2 2R TS Hml, XA F =X F#
#RAE X, (Lou & Noel, 2016) . LousNoel & 334 #5 4% X 54 3] B 4+ (learning goal) £
RiEM;, EHREXE TESTFIBM e T AINAw B 47 (performance-approach goal) .
P F AR LR ISIFHE RN G F G HFE— R AL, mAMEERYamael X P it
# (Dweck, 2015) o E b, HEATadm X shL 542 R 78 & A BT £ Fo

KBIF: 2 oFBEX, BTFIIMN, AFFR

Abstract: Language mindset model interpreted why individual can react differently when
they face the same stimulation under different situations. More and more studies indicated that
mindset has impact on achievement goals, academic achievement as well as learning motivation
in language learning. There were three language mindset model: natural model, effort model and
age sensitive model. Mindset also found to be related to autonomy.
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TH, SRME S 2MA S A AT Bt NHEAI N 2E, & HON AR, e AR
ATV T IV 2 NBr ok RITH NE, JE TR T X T8 5 5 ) i RE s B8
XL PNPLIC LSS —A8 & 15 ) M. i E T S It ida i, BRF AR
SIS AILR TR, (R HIE IR G 2 IBiE 2N 51894% (Orton, 2008)
I, WEENEF S B, BURMERE S ¥R WKE S M NIEE, i
N EEHLEINLE RAESRSE R WA NS SIHUIRES .

OEREIL (mindset) DMEIN AABME SR Z. RIEDweck (20125 2015) f&ii,
OEBEAR T RADNAN TR IIRMES BEAR BT AR IS Centity view) 5
B2 W (incremental view) o P SEORMLZE N NN B COBIET T2 [ e 1), T 3 2 W a5
WA I/ LA . Dweck (2012) MARH, ORBAN NS & REMEE RSN,
X BN NH B A S M55 2] e, shilS % )5, B 7 A FE R
ANFERIR N RS D SR mE e, — Bl RERRES, SMASHET A ChE
AR, TCIERAT RS B, 1T B0 B2 A5 S Bl R (4T s SR T3 2 U W 2 8
EARFIEMIES, R RPN, KRS A R . 8 5 8o i
7t (Burnette et al., 2013) KILOREE LT His RV SIHLE =R, W HREE (goal
setting) « H#rigfE (goal operating) . Hbrlif# (goal monitoring) I J5 4L (15l 3£
WEA R

OEEA G2 2 ) B G A 2 R R . & REHA V20 FCEd .
WS AWM BA S, (HRIARE A R, 0B U SR ik
PERAS NIREIR M, PU A S8 NS ) B 2] 5 7772 ] 8 [T S5 1 27 > ) 8 2 W
Hi AR, 5B E A RO N2 IAE S IS8 (Leslie, Cimpian,
Meyer, & Freeland, 2015) . 54b, 1BEFFANBEKX ST ZRHARARE, E5%I%5
e “AEBER R, WXL IEECE R R TR RSB IS E R EANRIES
2 bR, ORESAEIE S VL EEE EENAG, TR R
R R T

— ASLEER

IEAERFZ TNy, MIN T RAEESTEIVESREAMNZESR, KREHAEHRA
[t 2 W5 1 a LA S RE IR & AR, XTI S IR A L NI R RAER T, H
WA NV N LAEE G R %S 5K

Henry (2015) 5 LIAX T1EF G S L OREAIEA, Lou., Noels, (2016) F ik
FOBBAX A= AT E. N BE SR /1158 (general language
intelligence belief) , ANIEF & MG &AM WEGEEEW; 2 8 o E IES
FOMEE, B BT IV R a K RUL A B E WA, K2 EINIE 2 A
NEF AR AT DUE I 35 g Ac, JUHRAESE WSS, M RE S
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7J (general language intelligence) T2 ;s 28 =/MEF7r NiE 5 7 S MIE RS R OC &
MBS, REFONNES ¥ IR, UHRSE B NP IERENFR AT U,
I PV B A OB 2 5 (R oM T 8 B AL, TR S S AN B SR i g . 4%
B EIR=FE SRR, BRGSO E E R, T F 5 ) O BB ORHR AT 73 1S Rk
R, ONTE S IR O B .

R Lou5Noel (2016, 2017) FrJER “ LR -HFr- &7  (mindset-goals-
responses model; MGR model) , 1 1AT7RFIMGR model i Bl £FXFAN AR 2500,
FONEF IR A B, R, BACM S I FEIE, LRI 35 10 2R
il s A PRIFE S ) SR, oPIRES S H A B 18 5 22 Sl Be 1 BEAHER
FE FMIGIE 5 % ) DB BRCR A R IR EE B bR, TR B E F A S R0 WA R
Hir. 155 % LMW OB S A RO, £ BG4
JoBlE, (RN HA R R AR RE DA IR U . MGR model ()28 FE il yDweck 5
Leggett (1988) [t sl 2x I NFIAREAY o ARFEAL 2 A FIAR Y, OB O T H A
17 (goal orientation) M) TH, G W AAIETE F 5 ) 26 MU= AN I 1) /2 14
N B A ANTE 1 S N T

AT BE I R

SIS TNERA

I# % W

1RA 15 BE 7T K15
R I H AR

GERNLE

E1 O A HAr- N (mindset-goals-responses model; MGR model)

= BHIR5EsEY

H A5 R85 2] SRS I AL, DRk B FRBi 98— BELAE R W 0 USRS R I B
TEAH 1 B AR St B AR 0 NN AE S AME B bR, (B2 R2 NAEBAME B AR ERER S
FURBKIHH AR, O EM HFR (instrumental goal) (eg., Simons, Dewitte, &
Lens, 2004; Vansteenkiste, Lens, & Deci, 2006) . [MiX#EH T EAM: H s SR T 5 3] JifE
SR A yEE A
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B ASAE T =AY, Bl B br 2 AT B . Dweck (1986) #2145
SJB#5 (learning goal) H5EILHFR (performance goal) M) —7ik. AANHWHIIEH
(e.g., Luo, Paris, Hogan, & Luo, 2011) , HARZF > HireBmE, (HEF 2580
R BEFRME, JCIHIEE [R5 b e B0 Tl ek (52, (H 250 AR Ho& V)
P (adaptive/mal-adaptive) 575 MELE R . Brophy (2005) YCAANEF TS KRR ILH
br, RNOZEBEMIEES FHEGEIESMA RS R B (outcome goals) o X498,
SIHR R BV 2T OG0, (Ha2 25 5T &R O 2 A BEAR S LA R — /N 1
(e.g., Martin, Yu,& Hau, 2013) , DLRFEHE— 025 1 ARHAE 224 57 2] R v i s i (1)
HLA 94T o

HAREAR BE NI B — B 5, Hbr A HARAE A 2 K AT vk . 72 BRI
MR BT, ZELFY A%, B5E. XEESERRELSN (Ames, 1992) K
M, R gZm i R H 2= 2] Hbre BRI HiR, ENARMEZ T, Hird
WA EILIER (self-determination theory) —/NE7 ML (Ryan &Deci, 2000) ,
RN 58 B FPEMCAMEZ T . AMEREBIHIRS > Bir, £ RV, £
FRMP S RET, RIHNALE B T/MEB#5 (e.g., Vansteenkiste, Simons, Lens, &
Sheldon, 2004) W{EH AR HFREIAL T F B AL B S54MEH R Bk, B&
BB )2 2] (NP B FRFER A B bR AE K A N1 H bR 8 37 5 2 2] R ILER E 520w /)
(Vansteenkiste, Soenens, Verstuyf, & Lens, 2009) o {13 W4 ) N 7E AL & & anfl 75 K
T EAE B AR R DIAE R B b A M G2 R E B, JUHR B sk B AR
PR, N T RTE S A I RN E B ) BAREIUR N LAE AR

M BHERESEESEIDINELR

SN AR R AR, AN ARK T2 BAs SR B br. A4
H 7 2 HFrEUA (multiple goal approach) (eg; Pintrich, 2000) . Pintrichi&S¥FK I H
PR &R (performance approach) Mk (performance avoidance)
BRUELAAN, N T HIABIHLIAFLE, Green-Demers, Legault, Pelletier5Pelletier (2008) 2
RIFETCFERT A0 B B AN ER AN ERK, ShFUES AN, a)iiul, i8S %
SIFNHLEITH ], 2 AR RN NTE 5 5 I AT B 1T & 2B SR, WG & % ) 3l
EATEAE. Bk, XWIEN T HIRREL (self-determination theory) MM H L E
WUCAAATAT CLE FFTN AT A, RS LS S5z B 0 T AN E XER
Ko

BEOEMREI, S ERE (valence) BN EI. MMEFEEIE R E OB HiE
AR, RAETHREN T LN & 2 s AT IR .. 20N, BRSAIE
FHEK ST, WS EGEFN: A e R IR ), R R AR . XS
B Elliot5 McGregor (2001) 7EH2 (%) R EUERIF M) X2 (&R o k)
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(R H AR &5 S0, B T AR RE R I B AR 3 2R4h, R R e R4 H
bR, BT IEREGR R3S, R R A BN =B IR, TRENT
Ja kR ERI2XE, (kD) .

F1 2X2 5k B Ariat

2] K,
1E1A] o - -
. S H s RIUET HAR
WAt LT (positive; approach)
(Valence) 11t . ‘ - \ B
(negative; avoidance) FALERR I AT

51 H: “The 22 achievement goal framework” by A. J. Elliot, and H. A. McGregor, 2001,
Journal of Personality and Social Psychology, 80 (3) ,501-519. doi: 10.1037//0022-
3514.80.3.501

7E 5 RIU /MBI Bl H bR 2 5, Elliot, Murayama, 5Pekrun (2011) ARG H
FRBR T IR S8 CMMEREEESL, A R AR ROE S BIARATER = AN T7 i e
F15E XL HIbRE: TAEfE45 Hbr (task-based goal) , &FXt 4% B A 2 SCI TAE N 5
BE IR e T 2 B n] LSE B B R %% HIK H bR (self-based goal) , &FH HIK
()it 2 2 58 VP Al R SR () R PR AN NG 1 2 AR HER B A%; M N HA5 (other-based
goal) , FEit B N LRSS SRAE N E CRE ) R 2 PEHIFRAE . 2X2 R0t HAndi 45 |
W =T7 18] B oA A8 BAR R T RO 3X2 B Bt B AR 3X252X2 50t H bR -3 n) 4544 i
K22 e 2 1 RS 38 BAR X 20 9 TARAE 5 I FE A AR IR B2, JE 2 AR IR BAIX 43 T
RIOLH AR LRI GE 77 7 5 At NIRRT LU TR PP, R b 22 IO R ks At A 1) EH A
R E R I R T AR R A A AR R, k2 “Ah N7 ZATAT R, N ‘b A
At H AR 7 Bl Al N balE st H bR ” PIERAL (FEInR2)

F22 3X2 0 H bRt

A&7 5E X7 1H]
TAEESS EE:4 YN
1E [ fE5% i) H 3 ) (PN =]
UIRIEREDE S Bt H br Bt H b Bt H br
(Valance) At [r) 16 i T 55 39 k¥ H 3R ekt fl N 396 6%
Bt H br Bt H bR Bt H bx

51 H: “The 3X2 achievement goal model,” by A. J. Elliot, K. Murayama, and R. Pekrun, 2011, Journal of
Educational Psychology, 103 (3) , 632-648. doi: 10.1037/a0023952
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I BRRERSAOTTEXHAR

ROt bR E BRI IE, WA S L — 88 E TAEF RS RIIEER,
W5 HRIERA R, HFBRECWATAE 72BN VGRIEE S 5 IV E 2.
RN VGEAMAL RAGNETT 1), G287 MR R 3 00y, SRS 25 OB AE A S0
Ty, TATIERATL . W2 REHX, WHA, HE. FHEkaEEmrma Ceg.,
Butler, 2015) , SRIAILAIE F % 2 N AT IR RS HLEE & 5 I o e, g
EIEF FNBRAEE.,. G MIRENES ¥ ML R L EIME R BURIE S %2
55 RSk Th 2 3k i ml ALV 8 46 i 3 b (Oga-Baldwin & Nakata, 2017) o Bt E R
EWR LR ARG IR T ¥ 2 W ae At i 780 B80S 780 I m s
). AN —RIE T A 2 O BT BE R ) B 25 2] LR B 5 %0 F P Sk
HEsh. (HEBA VM ERTEF Y 80 IMEY 2] A IR L
Ay AR —DELR, EFFZUUTREINE, BETFRWIEM, %3P EEE
TR MR PE AR A TR S 808, AR B 2% ) I A [5) 5Bk ik
(eg., Carreira, 2012) o {H2{EH IR, ARFIT SR, WA BRI FA )
TRALAEES AN KEHEMANE R — R R, KA &S K E
()5 AR AR TR A 2t 7 R 1) 2 A R I A RTE 5 2= I 3l RO Et & A K g+
U2 FBEF A T L Z0E W) T8 6] 77, (AT 5 iR AL 2 B R
HHTF RS, AN A e ], FHESPURES SBRE NS NGRS, Fit
SARE TG 13001 (Butler, 2014) .

s BT, BERTHREEZFE SRS % J3l. Vansteenkiste et al.
(2009 AN E TR AT AP —KNINFEET (identified Regulation) ; 53—
FONWNAEWTT Cintrinsic regulation) , ZHTHA EE W PE A EH EZHL. AFERTTR
BTN NAEZE S IR TN AME R F e 2 R, RIS N RS2 1% 285 21 {8 = SOt
BT S RN, HATNUEa R, W MG, AR Raek 2
BAR AR, sSiflaAsE S 7. WERTIRSEIMESH K, FHFSTEXFE
(P57 2] R R T A U E P I B0E 22 2] S e e 5 N B . AL, B
F AW S ) 2 A A T A RO TR 2 B 2 2] Sk, i H IS St R (Soenens
&Vansteenkiste, 2005) . M H <, HERRINREROLHET KM —H 5. AL
FOME, HEFRRKHLUCRIERFT @ i 5 A 78 20 2% 2 38N FN 2 2] st i 22 1
(Jang et al., 2012) o[RS FE &SRB G, B ESHLS T2 75 R O¢ R AR E
521 (McEown, Noels, & Saumure, 2014) . Oga-Baldwinm 5Nakata (2017) PLH A/
AR NI TER RIS SN TT DUIE ) 50 B EBhAL, (H 2 &t f E B 32 8l p
RN WA 2R EZ RN T B, ARk B EERERNH
FEHM. ZiE R, EALHTFE RN A EF RIS H ESINLE =T RAR.
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VRO BT FUSRI, A AR R 5 2 ] 5 WA A 38 2 W5 4 T BT A (4
THOLEA REMER] . X WIFR. T Dweck (2015) FrE, S aRRMALY I E A HE—
Pl 5 DA A, ORI B, R R S H A P IOUL R BT 1
FRANFSE T o A A SR R S A R I A PO R, 7 A N RT AR I
Bt P RLC BB R R b ) B 1T B2 B A IS o

MRHEBlackwellZE N (2007) FISLIRHT FLLE R ADL,  IX A PR3 i) B 5 20 B A R
THBT RIS, ERRUNAF L RIGERIL, WG A bR 22 TR GEPTE K
sz, Sl RIMES . ERMWRE 2 TAENA N, 808 TIEE
AU AT B 23 2 21 3 B SN T HGF B B AT I S IR B SSoh A A R
Mo

SE 3
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